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TODAY AND TOMORROW  

 

@LANGONCOURSE  

Learning from Academic 
Dishonesty 



Index Cards 

·In one or two sentences, please respond on your 
index cards to one or both of the following prompts:  

 

 What do you most hope to learn from this 
 conference? 

  

 What particular academic integrity issue would 
 you most like to see addressed in a session? 

 

Please leave cards on stage on the way out. 



Why Do Students Cheat? 

Natural Inclination to Cheat  

Ethical Failing by Cheaters 

Poor Understanding of Cheating  

Failing Learning Environment  



Natural Inclination  



Ethical Failures 



Communication Failures  

Self-Plagiarism Video  

from  

Rock Ethics Institute  

https://www.youtube.com/watch?v=d9oF8UmK4is
https://www.youtube.com/watch?v=d9oF8UmK4is
https://www.youtube.com/watch?v=d9oF8UmK4is


Failing Learning Environments  

Dan Ariely : the amount of dishonesty in 
which people are willing to engage 
ñdepends on the structure of our daily 
environment.ò 

   The (Honest) Truth  

   About Dishonesty (2012) 
 



Building Better Environments  

Teaching PQCs 

Mastery Learning 

Growth Mindset  



Teaching PQCs 

Problems 

 

Questions
  

Challenges 



Teaching  
Great 
Problems  

 

 

Worcester  

Polytechnic  

Institute  

·ñCan we feed the world? Does use 
of ethanol in gasoline cause food 
shortages? What are the dangers 
and benefits to genetic 
engineering of food plants? Learn 
about and work to solve the 
current paradoxes of our food 
situation ï the malnutrition of 
too little AND too much food: 
deprivation and obesity. What 
solutions are there ï political, 
economic, biological and 
chemical?ò 



Accounting  Spanish  

·VITA Program 

·Spring 2013 

·358 Tax Returns 

·$727,711 in Refunds 

Community Service Learning 



·ñStudents who perceived that their schools 
emphasized performance goals were more likely to 
report engaging in cheating behaviors.ò (1998) 

 

·ñStudents rated cheating as more justifiable and 
more likely when the classroom was portrayed as 
performance versus mastery oriented.ò  (2004)  
  

    Journal of Educational Psychology  

 

Performance Learning 



ñWhere possible, allow students to choose among 
options and make choices  that are consistent 
with their goals and the activities that they 
value.ò 

     Susan Ambrose et al 

 

ñOne important rule for helping people learn is to 
help the learner feel she is in control .ò 

     James Zull   

Mastery Learning 



John 
Boyerôs 
World 
Regions 
Course 

Big Picture Mastery  



·ñInstead of having a set amount of mandatory 
activities that you are required to do and then 
assessing your grade from your performance, I am 
going to provide a host of opportunities for you to 
earn points towards your grade, thus allowing you 
to choose your path according to your 
interests and skills .  It's a 'create your fate' grade: 
you choose what you want to work on, and keep 
earning points doing different activities until you 
achieve the grade you desire.ò  

World Regions Grading Policy 



The Blank Syllabus 

·ñIn a 4-page essay, discuss a selection of your own 
choosing . . . from the Oxford Book of War Poetry . 
This poem will be added to the syllabus , and 
on the day it appears you will recite at least 80 words 
of it for the class, and you will help me lead 
discussion of it. The working claim for this essay may 
well be an answer to the question, óWhy should we as 
a class read this poem?ôò 



Class Constitutions 

·Making room for students to participate in 
decisions about course policies: 

 

¹Technology in the Classroom 

¹Policies on Late Work 

¹Academic Integrity  

¹Use of Social Media 

¹Extra Credit  
 

 



Mindset  

Fixed Growth 



Cheating Mindsets 

·ñIn one study, seventh graders told us how they 
would respond to an academic failureða poor test 
grade in a new course.  Those with the growth 
mindset . . . said they would study harder for the next 
test.  But those with the fixed mindset said they 
would study less . . . And, they said, they would 
seriously consider cheating.ò 

      Carol Dweck 

      Mindset (2006)  



Fixed Mindset Communications  

·ñHe said: óYou either know the formulas and 
concepts or you donôt. You either are the kind of 
person how has the skills to understand math or you 
donôt.ôò 

 

·ñMy professor said: ó30% of you will fail, 20% of you 
will get Dôs. It happens every year and it will happen 
this year to you.ôò 

 



Growth Mindset Communications  

·ñI had one math professor who described a student 
from a previous semester who he said was not 
naturally good at math, however, he regularly 
attended office hours and asked questions, and 
ended up getting the highest grade in the class. He 
told the story to encourage students to ask questions 
and attend office hours.ò 

     Mary Murphy  

     ñFaculty Mindsets: How Faculty Signal Fixed 
    and Growth Beliefs to College Studentsò 

 



Teaching for Growth 

Communicate for Growth  

Early Success Opportunities 

Success Strategies 



Learning from Cheating  

ñDishonesty reveals flaws in the very way 
science is taught.ò 

      

            David Pritchard  

      MIT  



Estrategias de detección de 
plagio: ¿Cómo sobrevivir a la 

era del Infoglue. 

 



Jorge Joel Reyes Méndez 
Departamento de Atención a la Salud, 
División de CBS / UAM-Xochimilco 
E-mail: 
joelr@correo.xoc.uam.mx 

 

Academic Network Member 

PlagiarismAdvice.org 

http://www.plagiarismadvice.org/a

cademic-network 

 

Resource Centre for Academic 

Technology 
University of Toronto  
joel.reyesmendez@utoronto.ca 

mailto:joelr@correo.xoc.uam.mx
http://www.plagiarismadvice.org/academic-network
http://www.plagiarismadvice.org/academic-network
http://www.plagiarismadvice.org/academic-network
http://www.plagiarismadvice.org/academic-network
mailto:mendez@utoronto.ca




Results 

Never 1-2 times 3-4 times 5 to 10 times + 10 times

Students surveyed 70% 16% 6% 4% 3%

Universia Portal 73% 20% 5% 1% 1%
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Academic plagiarism using previously 
developed and delivered papers 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 68% 22% 7% 1% 2%

Universia Portal 71% 22% 5% 2% 1%
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Delivering a report of another student 
already given in previous courses. 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 66% 21% 11% 1% 2%

Universia Portal 74% 16% 6% 3% 2%
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Create a document to another person 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 98% 2% 0% 0% 0%

Universia Portal 96% 3% 1% 0% 0%
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Paying someone to do an academic paper or 
buy it 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 16.20% 32.40% 27.00% 16.20% 8.10%

Universia Portal 50.80% 25.10% 11.80% 5.50% 3.80%
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50.00%

60.00%

Copy imprinted fragments and use them 
without citing sources 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 10.80% 32.40% 17.10% 20.70% 18.90%

Universia Portal 37.80% 25.60% 16.70% 10.90% 10.00%
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Copy of Web pages and paste text 
fragments 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 65.70% 15.60% 8.90% 8.90% 0.90%

Universia Portal 90.80% 5.70% 2.90% 0.30% 0.30%
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Download an entire document from the 
Internet and deliver it, unchanged, as the 

work of a subject 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 31.70% 36.40% 19.10% 7.30% 5.50%

Universia Portal 63.90% 22.80% 6.60% 3.80% 2.90%
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20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

Compose work entirely from fragments 
copied from Web pages and / or Internet 

articles 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 55.00% 23.40% 13.50% 7.20% 0.90%

Universia Portal 45.80% 27.20% 13.70% 8.90% 4.40%
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60.00%

Distorting the literature for conducting 
academic work 



Never 1-2 times 3-4 times 5-10 times + 10 times

Students surveyed 67.30% 23.60% 5.50% 2.70% 0.90%

Universia Portal 71.90% 16.90% 6.20% 3.60% 1.40%
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Falsify data and results in an academic 
paper 



Discussion 

× The abundance of information freely available on the Internet has 

led to what might be called a paradox of originality. Sometimes the 

desire to be original leads some students to hide their original 

sources for fear of exposing themselves has no ideas. 

× Poor education in the subject of copyright leads to confusion and 

some concern among the students, so that young people often 

choose the wrong path, not only for ease but poor planning of 

research tasks. 

× Digital literacy includes skills that were already part in the 

management of paper documents in the past, but currently not all 

users of documents in the Internet possess these skills. 

× That plagiarism is a widespread practice reveals, first, a high 

degree of passivity and naivety of a large group of students; 

however, on the other hand, shows that there are significant gaps in 

knowledge management that teachers should tackle. 

ȰWe are concerned that the students 

realize that what is on the Internet is 

global knowledge which belongs to 

everyone. So we put much emphasis 

on this topicñ 

Ana Kunz, Professor at the University 

of Buenos Aires 



Conclusion 

 

FThe main objective of this study was to evaluate the 

frequency of academic malpractices in the preparation of 

academic works in a sample of freshmen in our university 

compared with the frequency found in the national sample of 

student users of the Universia Portal. 

FThe most common dishonest practices found among our 

students is cyber plagiarism, specially the practice of copying 

text fragments of web pages and paste them without citing. 

FThe frequencies of other dishonest practices are very 

similar in both samples. 

FWe propose strategies to promote the implementation of 

best practices in academia, including the development of 

research and reporting skills. 

FOur first strategy should consist of training for teachers to 

improve academic competence and honesty of students. 



En esta exposición comentaremos lo 

siguiente: 

 

1.Los estudiantes no saben que el problema de 

la deshonestidad académica es muy serio y de 

gran magnitud. 

 

2.La práctica más común entre los estudiantes 

es el ciber-plagio, especialmente el copiar y 

pegar fragmentos de texto o páginas web 

completas sin cita o referencia alguna. 



3.Planteamos que en vista de que los 

estudiantes confiesan, en su mayoría, 

que nunca han tomado un curso o nadie 

les ha indicado como citar, parafrasear o 

el significado de plagiar y la 

deshonestidad académica, es necesario 

promover buenas prácticas entre los 

profesores, así como capacitarles en 

estos aspectos, para mejorar sus 

habilidades y por ende, las de sus 

estudiantes. 





El Neoplagio y la 

Internet 

co
rb

is
.c

o
m
 



La American Psychological Association (APA), en su 

Manual de publicaciones (2010) ha señalado la 

importancia de que los autores no presenten el trabajo 

de otro como si fuera suyo. Es importante aclarar que 

esto aplica tanto a ideas como a palabras escritas. Este 

manual explica una nueva acepción, el autoplagio. 

Para la APA el autoplagio es ȰÐÒÅÓÅÎÔÁÒ sus propios 

trabajos ya publicados como una investigación ÎÕÅÖÁȱ.  

 

American Psychological Association. (2010). 

Publication manual of the American Psychological 

Association. Washington, D.C. 



Por supuesto, esto aplica también a los casos 

en que nuestros estudiantes presentan un 

trabajo preparado para otro profesor como 

si fuera uno nuevo. En ocasiones, el 

estudiante hace cambios mínimos en la 

introducción, en el contenido o en las 

conclusiones del documento y luego lo 

presentan sin informar que ese fue el 

producto de otro curso. 





















No saben citar 
adecuadamente 

No saben si 
están 
realizando su 
trabajo de 
manera 
correcta 

No saben 
investigar 



No entienden 
el concepto de 
plagio 

Los profesores 
no inculcan 
estándares 
éticos 

Piensan que 
es correcto 
comprar 
trabajos de 
otros 



No entienden  los objetivos           Hacer trampa es 
parte 
De la educación                              de nuestra cultura 















Más vale 
prevenir que 
tener que 
remediar 
(Educando a 
los 
estudiantes 
sobre el 

plagio) 



Enseñanza de destrezas 

ÅResumir y parafrasear 

ÅAnálisis crítico  

ÅAsegúrese de que sus estudiantes conozcan 

las formas apropiadas de documentar sus 

escritos (v gr. referencias, citas directas) y 

cómo utilizar las ideas o palabras de otros. 

 



Diseño de los métodos de 
evaluación 
ÅRevisar las asignaciones y las tareas  que se 
incluyen en las clases 

ÅEvitar las asignaciones que solo le piden al 
estudiante obtener datos y describir 
información ya que  facilitan el plagio 

ÅProvea instrucciones específicas en torno al 
tema del trabajo escrito que se le ha 
requerido al estudiante, pues ello 
dificultará el que puedan entregar cualquier 
ensayo o artículo ya existente en la 
Internet. 



Diseño de los métodos de 
evaluación 

ÅSeleccionar para las tareas   eventos únicos y 

específicos  sobre los cuales  hay poca información 

ÅUtilizar temas que integren teoría y experiencias 

personales 

ÅMinimizar el número de tareas 



Diseño de las tareas 
(Prevención)  
ÅProveer una lista de tópicos específicos para los 

trabajos y cambiélos  todos los años 

ÅRequerir componentes específicos para un trabajo 

ÅFuentes que sean recientes 

ÅUso de un artículo  o libro en específico. 

ÅEntrevistas 

ÅRelatar experiencias personales 

ÅRequerir el trabajo por etapas 

ÅPrimer borrador,  segundo borrador, trabajo 
final 

ÅRequerir presentaciones orales y bibliografías 
anotadas 



Requerir evidencia 

ÅRequerir a los estudiantes las fotocopias de 

las lecturas  que utilizaron para el proyecto 

ÅPedir bibliografías anotadas antes de la fecha 

límite 

ÅIncluir preguntas como: ¿Qué aprendiste del 

trabajo? ¿Cuáles fueron los obstáculos que 

encontraste?  



Familiarizarse con los recursos que pueden 
utilizarse para plagiar 

ÅIndique a sus estudiantes que usted conoce las 

páginas web en los cuales se consiguen 

asignaciones y ensayos ya preparados.  Esto 

disminuirá grandemente la probabilidad de que 

utilicen artículos y ensayos de estos sitios para su 

clase. 

ÅVisite estas páginas ocasionalmente para que se 

familiarice con su contenido y pueda identificar 

con facilidad los trabajos que sean producto de 

este tipo de página. 



Estrategias 
(Prevención) 

ÅVisite alguna de estas páginas web  con sus 

estudiantes durante una de sus clases , seleccione 

uno de los artículos allí disponibles  y proceda a 

demostrar todo lo que está incorrecto con el mismo.  

ÅSi los estudiantes entienden que estos trabajos son 

de mala calidad, disminuye la probabilidad de que 

los utilicen. 



Aclarar expectativas y educar sobre el plagio 

ÅDefina claramente a sus estudiantes en qué consiste el 

plagio y las consecuencias negativas que tal conducta 

conlleva en la universidad. 

ÅAlgunas páginas, específicamente diseñadas para que los 

estudiantes aprendan qué es el plagio y cómo evitarlo, 

son las siguientes: 

http://www.indiana.edu/~wts/wts/plagiarism.html 

http://www.writing.nwu.edu/tips/plag.html 

ÅAñada su política sobre el plagio en el prontuario 

 

http://www.indiana.edu/~wts/wts/plagiarism.html
http://www.writing.nwu.edu/tips/plag.html


Prevención: Pedagogía 

ÅHaga  relevante el aprendizaje 

ÅAyude  a los estudiantes a entender el valor de lo que 

están aprendiendo 

ÅProvea suficiente tiempo para  hacer las asignaciones 

ÅNo se limite a un tipo de evaluación por curso. 

ÅRecalque  y recompense la originalidad 

 



Más importante aún: Fomentar la honestidad 
académica (McCabe , 1997) 
 

ÅFomentar el respeto entre estudiantes/profesores 

ÅEnfocarse en el aprendizaje, no en las notas 

ÅEstimular el amor por aprender 

ÅFomentar un ambiente de confianza en el salón de 

clases 

ÅEstimular la responsabilidad del estudiante 



Tecnologías para detectar el plagio 



ÅSi se sospecha que algún estudiante ha entregado 

un trabajo que no es de su autoría, existen páginas 

en la Internet e incluso programas  que ayudan a 

identificar los trabajos plagiados. 

ÅBraumoeller and Gaines (2001): ñconcluded that one 

in eight students plagiarize even when they are 

sternly warned not to; however, when they were 

warned that a plagiarism detection device would be 

used, plagiarism nearly disappeared: Only 1 in 151 

students turned in a plagiarized paper.ò 



Turnitin : http://www.turnitin.com  

ÅPermite comparar trabajos de estudiantes entre ellos 

mismos y los compara también con artículos disponibles 

en línea. 

Å4ÉÅÎÅÎ ÄÉÓÐÏÎÉÂÌÅ ÕÎ ȰÆÒÅÅ ÔÒÉÁÌȱ ÄÅ ÕÎ ÍÅÓ ÄÅ ÄÕÒÁÃÉĕÎȢ 

ÅSi interesa información en torno a cómo Turnitin 

funciona, puede visitar la siguiente página: 

http://www.plagiarism.org/ 

 

http://www.turnitin.com/
http://www.plagiarism.org/




Glatt Plagiarism Program: 
http://www.plagiarism.com/  
 

http://www.plagiarism.com/


EVE2: 
http://www.canexus.com/eve/index.shtml   

http://www.canexus.com/eve/index.shtml


http://www.mydropbox.co
m   

http://www.mydropbox.com/
http://www.mydropbox.com/


http://plagiarism.phys.virgini
a.edu

http://plagiarism.phys.virginia.edu/
http://plagiarism.phys.virginia.edu/
http://plagiarism.phys.virginia.edu/




http://www.uprm.info/short
y/2learn

http://www.uprm.info/shorty/2learn
http://www.uprm.info/shorty/2learn


Otros métodos 

ÅUso de motores de búsqueda como el de 
Google puede ser efectivo y además es 
gratuito. 



Estrategias para la 
detección  
ÅBuscar ciertas claves 

ÅEstilos de citar variados 

ÅAusencia de referencias o citas 

ÅVarios estilos ÄÅ ȰÆÏÎÔÓȱ 

Åanacronismos 

ÅEl lenguaje, el vocabulario,  el tono  y la 

gramática están por encima o por debajo de lo 

que usualmente el estudiante produce.  

 



Claves 
ÅReferencias extrañas, cambios en estilos 

de referencia, le faltan referencias 

ÅEstilo inconsistente 

ÅSe le olvidó eliminar algo como: 

ɉȰÃÏÐÙÒÉÇÈÔ ΨΦΦΫȟ ÓÃÈÏÏÌÓÕÃËÓȢÃÏÍȱɊ 

ÅDirecciones de internet en el 

encabezamiento del trabajo. 



Claves 

ÅReferencias a tablas y gráficas  que no se 

encuentran en el documento. 

ÅLos enlaces que se citan en el trabajo están 

inactivos.  

ÅEl estudiante no puede resumir la idea central del 

trabajo o no puede contestar preguntas 

relacionadas al mismo. 



¿Qué podemos hacer  como 
institución? 

ÅCreación de un consejo de honor 

ÅDesarrollo de tutoriales sobre honestidad 
académica 

ÅRevisión del Reglamento Estudiantil 

ÅFacilitar el desarrollo de una cultura que 
fomente la honestidad académica 

ÅPolítica sobre integridad académica y científica 



Para concluir: 
Pero más allá de los enfoques preventivos y policíacos sobre el plagio, 
me parece necesario que reflexionemos sobre lo que significa el plagio 
desde la perspectiva del aprendizaje profundo:  

1. Mediante el plagio, el estudiante revela que no 

puede aprender, que no quiere aprender o que no le 

interesa aprender. De cualquier manera, es un 

S.O.S. que requiere nuestra atención e intervención.  

2. El plagio también nos deja ver que algo no está 

bien en la relación profesor-estudiante. 



Conclusión: 

3. El plagio es en esencia un acto de infidelidad 

hacia el aprendizaje. Los que plagian no están 

amando el aprender, le están siendo infieles. Más 

allá de ser una falta de respeto para el profesor, 

es una profanación al acto sagrado del aprender. 

El plagio es en realidad una desacralización del 

aprendizaje. Plagiar es una negación del yo, es 

una acto de inautenticidad .  



Conclusión 

La pregunta fundamental es cómo 

fomentamos el amor hacia el curso, hacia el 

aprendizaje, hasta el punto en que el plagio 

deja de ser una alternativa. ¿Cómo creamos esa 

relación significativa con nuestros estudiantes 

para que puedan ser fieles con el curso? ¿Cómo 

le dejamos ver al estudiante que en última 

instancia en el acto de plagiar el más que pierde 

es él?  



La honestidad académica es un asunto de 

ética y de principios. 

Integrity -- When you do the right thing even 

though no one is watching. -- Anónimo 





Recursos disponibles 

http://www.blinklist.com/nunez/plagio

http://www.blinklist.com/nunez/plagio
http://www.blinklist.com/nunez/plagio






1.Distingue entre los niveles y tipos de 
investigación: 

 ñSolo los hechosñ  

ñLas ideas de otras personasò  

Nuevas ideas y Síntesis (mi humilde 

opinión) 
2. Evita las preguntas triviales 
3. Enfatiza los asuntos esenciales 

4. Utilizar la tinta verde y la ética 
5. Solicita y posibilita que los estudiantes 
elaboren sus propias respuestas (lectura en 
profundidad) 
6. Enfocarse en Sistematizar la información 
7. Evalúa el proceso integral, a lo largo de 

la investigación 



Source (Author,Title,Date,URL ) 

Subject: 

Keywords: 

Abstract:  

. 

. 

. Source: May, 1998, From Now On, Jamie McKenzie, "The New 

Plagiarism: Seven Antidotes to Prevent Highway Robbery in an Electronic 

Age." http://fno.org/may98/cov98may.html 

Subject: research, plagiarism, strategies 

Keywords: incentives, rewards 

Abstract: McKenzie suggests the use of green ink to help student 

differentiate between the ideas they have collected and the new ideas they 

have built in reaction to those inspirations.  

Reminds me a bit of art with "found objects." Here we have "found 

ideas" and "fresh ideas." I like students having to keep them 

separate. I could then look over their shoulders while they did 

research to see what kinds of balance might emerge. It  might change 

how I did assessment? 



LA Johnson/ NPR 





Gracias. 

Jorge Joel Reyes Méndez 
Departamento de Atención a la 
Salud, 
División de CBS / UAM-
Xochimilco 
 

E-mail: 

joelr@correo.xoc.uam.mx 
 
joel.reyesmendez@utoront
o.ca 

mailto:joelr@correo.xoc.uam.mx
mailto:mendez@utoronto.ca
mailto:mendez@utoronto.ca


Becoming a Rock Star for Academic Integrity 

 for for 

 

Sean Bogle 
Assoc. Dir., Office of Community Standards 

& Assistant Dean of Students 

Stanford University 



BAD LYRICS 



Verse 1 
 WƻƘƴƴȅ ǿƻƪŜ ǳǇ ŦŜŜƭƛƴƎ ǎƛŎƪ ƛƴǎƛŘŜ Ƙƛǎ ǊŜǎΩ Ƙŀƭƭ ǊƻƻƳΦ  

The sound of Johnny vomiting awoke his roommate. 
Johnny called his mom to explain he was not feeling 
well and thinks it might be his ADHD medication 
ŎŀǳǎƛƴƎ ƘƛƳ ǘƻ ŦŜŜƭ ǎƛŎƪΦ  WƻƘƴƴȅΩǎ ƳƻǘƘŜǊ ƛƴŘƛŎŀǘŜŘ 
that he should stop taking his medication if he believed 
ǘƘƛǎ ǿŀǎ ƳŀƪƛƴƎ ƘƛƳ ǎƛŎƪΦ  WƻƘƴƴȅΩǎ ƳƻƳ ŎŀƭƭŜŘ ǘƘŜ 
ǎŎƘƻƻƭΩǎ ǊŜǎƛŘŜƴŎŜ ƭƛŦŜ ƻŦŦƛŎŜ ǘƻ ŀǎƪ ǘƘŜƳ ǘƻ ƪŜŜǇ ŀƴ ŜȅŜ 
on Johnny.  The administrative assistant in the 
residence life office took the call and wrote down a few 
notes on a sticky note.  Per procedure, the assistant left 
the sticky note on her desk in case there was need for 
follow-up. 

 



Verse 2 

  aŜŀƴǿƘƛƭŜΣ WƻƘƴƴȅΩǎ ǊƻƻƳƳŀǘŜ ǎŀǿ ǘƘŜ ŘƻǊƳ 
director and said someone should check on 
Johnny because he had been throwing up that 
morning.  The dorm director informed the 
resident assistants to keep an eye out on 
Johnny and to let him know if they saw 
anything concerning with his health.   

 



Verse 3 

 Later that day, Johnny sat in one of his classes 
unable to concentrate.  After class, the 
professor asked to speak with Johnny about 
his inability to pay attention in class and how 
ƛǘ ŎƻǳƭŘ ŀŦŦŜŎǘ Ƙƛǎ ŀōƛƭƛǘȅ ǘƻ Ǉŀǎǎ ǘƻƳƻǊǊƻǿΩǎ 
exam.  The professor then sent an e-mail to 
his department chair informing her that 
WƻƘƴƴȅΩǎ ŎƭŀǎǎǊƻƻƳ ōŜƘŀǾƛƻǊ Ǉǳǘ ƘƛƳ ƛƴ 
danger of failing the course. 

 



Verse 4 
 Johnny skipped his next class and went to the 

campus health center to see if anything could be 
done about his medication use to help him before 
going to more classes throughout the day.  The 
doctor asked him if he had recently been drinking 
while taking the medication.  Johnny indicated 
that the night before he consumed about 8 shots 
of vodka.  The doctor informed him to remain on 
his medication but to refrain from any alcohol 
use.  The doctor took some notes and filed away 
WƻƘƴƴȅΩǎ ŦƛƭŜΦ {ƘŜ ŀƭǎƻ ǊŜŎƻƳƳŜƴŘŜŘ WƻƘƴƴȅ Ǿƛǎƛǘ 
ǘƘŜ ŎŀƳǇǳǎΩ ŎƻǳƴǎŜƭƛƴƎ ŎŜƴǘŜǊ ŀƴŘ ǘŀƪŜ ŀƴ 
alcohol and drugs assessment with one of the 
counselors.   

 



Verse 5 

 So next, Johnny went to the counseling center 
and took an assessment.  The results indicated 
that Johnny could be identified as a binge 
drinker and that his diagnosis of ADHD made 
him susceptible to impulsive drinking. The 
counselor created a file for Johnny and filed 
the assessment away.     

 



Final Verse 
  

 Later that day, Johnny had a game to play in for the 
ǎŎƘƻƻƭΩǎ ǎƻŎŎŜǊ ǘŜŀƳΦ ¢ƻ ƳŀƪŜ ǎǳǊŜ ƘŜ ǿŀǎ ŦƻŎǳǎŜŘ 
during the game, Johnny took his medication right before 
the start.  Although not feeling his best, he scored the 
ǘŜŀƳΩǎ ǿƛƴƴƛƴƎ ƎƻŀƭΦ  !ŦǘŜǊ ǘƘŜ ƎŀƳŜΣ ǘƘŜ ŎƻŀŎƘ ǘƻƻƪ ŀƭƭ 
players to a bar to celebrate. At the end of the night, 
Johnny was intoxicated and carried back to his hall by a 
few of his teammates.  Johnny woke up with a hangover 
and realized he had not studied for his exam.  He decided 
he would sneak his phone into the exam and look up 
answers.  Johnny was caught cheating on the exam.  He 
was given an F for the course, placed on academic 
probation, and suspended from the soccer team. 

 



¢Ǌŀƛǘǎ ƻŦ ŀ .ŀŎƪ ¦Ǉ {ƛƴƎŜǊΧ 



Reluctant or Hesitant 

 



Reluctance & Hesitance with Academic 
LƴǘŜƎǊƛǘȅΧ 

ÅReceiving, but not sharing 
information 

ÅSecretly holding on to paper 
files 

 



hǾŜǊȊŜŀƭƻǳǎΧ 



Overzealousness with Academic 
LƴǘŜƎǊƛǘȅΧ 

ÅOversharing of 
information 

ÅToo many people involved 
in the case. 

 

 
 



Traits of a Certified Rock Star 



Consistency 



/ƻƴǎƛǎǘŜƴŎȅ ǿƛǘƘ !ŎŀŘŜƳƛŎ LƴǘŜƎǊƛǘȅΧ 

ÅHaving all faculty report 
concerns to conduct 
administrators. 
ÅFollowing the same procedures 

for each concern brought 
forward 
ÅStanding your ground 
 



Creative and Daring 



Creativity & Daringness with Academic 
LƴǘŜƎǊƛǘȅΧ 

ÅBroadening policies 

ÅInterpreting legitimate 
educational interest in a 
way that best supports 
students 
 

 
 

 



Collaborator 



Collaboration with Academic 
LƴǘŜƎǊƛǘȅΧ 

ÅIdentifying unsuspecting campus 
partners 

ÅMaking time to 
explain/communicate usage and 
procedures at staff meetings 

ÅGet feedback from students 

ÅDividing the pie 

 



You All Have Been Great 

 



Encore??? 



(Remix!) Verse 1 

 WƻƘƴƴȅ ǿƻƪŜ ǳǇ ŦŜŜƭƛƴƎ ǎƛŎƪ ƛƴǎƛŘŜ Ƙƛǎ ǊŜǎΩ Ƙŀƭƭ ǊƻƻƳΦ  
The sound of Johnny vomiting awoke his roommate. 
Johnny called his mom to explain he was not feeling 
well and thinks it might be his ADHD medication 
ŎŀǳǎƛƴƎ ƘƛƳ ǘƻ ŦŜŜƭ ǎƛŎƪΦ  WƻƘƴƴȅΩǎ ƳƻǘƘŜǊ ƛƴŘƛŎŀǘŜŘ 
that he should stop taking his medication if he believed 
ǘƘƛǎ ǿŀǎ ƳŀƪƛƴƎ ƘƛƳ ǎƛŎƪΦ  WƻƘƴƴȅΩǎ ƳƻƳ ŎŀƭƭŜŘ ǘƘŜ 
ǎŎƘƻƻƭΩǎ ǊŜǎƛŘŜƴŎŜ ƭƛŦŜ ƻŦŦƛŎŜ ǘƻ ŀǎƪ ǘƘŜƳ ǘƻ ƪŜŜǇ ŀƴ ŜȅŜ 
on Johnny.  The administrative assistant in the 
residence life office took the call and submitted a 
Health & Safety report.  The report was routed to the 
ǎǘǳŘŜƴǘ ŎƻƴŘǳŎǘ ƻŦŦƛŎŜΣ WƻƘƴƴȅΩǎ ŘƻǊƳ ŘƛǊŜŎǘƻǊΣ ǘƘŜ 
ŘƛǊŜŎǘƻǊ ƻŦ ƘŜŀƭǘƘ ǎŜǊǾƛŎŜǎΣ ŀƴŘ WƻƘƴƴȅΩǎ ǎƻŎŎŜǊ ŎƻŀŎƘ. 

 



Verse 2 

 aŜŀƴǿƘƛƭŜΣ WƻƘƴƴȅΩǎ ǊƻƻƳƳŀǘŜ ǎŀǿ ǘƘŜ ŘƻǊƳ 
director and said someone should check on 
Johnny because he had been throwing up that 
morning.  The dorm director had already been 
made aware of this via the report submitted by 
the administrative assistant. The dorm director 
submitted an additional report to capture 
ƛƴŦƻǊƳŀǘƛƻƴ ǇǊƻǾƛŘŜŘ ōȅ WƻƘƴƴȅΩǎ ǊƻƻƳƳŀǘŜΦ  
The report was routed to the student conduct 
office, the director of health services, and the 
soccer coach.  



Verse 3 

 Later that day, Johnny sat in one of his classes 
unable to concentrate.  After class, the 
professor asked to speak with Johnny about 
his inability to pay attention in class and how 
it could affect his grade.  The professor then 
submitted a Faculty Concerns report.  The 
report was routed to the department chair, 
ǘƘŜ ǎǘǳŘŜƴǘ ŎƻƴŘǳŎǘ ƻŦŦƛŎŜΣ ŀƴŘ WƻƘƴƴȅΩǎ 
soccer coach. 



Verse 4 
 Johnny skipped his next class and went to the 

campus health center to see if anything could be 
done about his medication use to help him before 
going to more classes throughout the day.  The 
doctor had already been made aware, via report, 
that he had been vomiting earlier that day and asked 
him if he had recently been drinking while taking the 
medication.  Johnny indicated that the night before 
he consumed about 8 shots of vodka.  The doctor 
informed him to remain on his medication but to 
refrain from any alcohol use. She issued Johnny  a 
referral ǘƻ Ǿƛǎƛǘ ǘƘŜ ŎŀƳǇǳǎΩ ŎƻǳƴǎŜƭƛƴƎ ŎŜƴǘŜǊ ǘƻ ǘŀƪŜ 
an alcohol and drugs assessment with one of the 
counselors.  



Verse 5 

 So next, Johnny went to the counseling center 
and took an assessment.  The results indicated 
that Johnny could be identified as a binge drinker 
and that his diagnosis of ADHD made him 
susceptible to impulsive drinking. Johnny signed a 
waiver giving the counselor permission to submit 
ǘƘŜ ŀǎǎŜǎǎƳŜƴǘΩǎ ǊŜǎǳƭǘǎ Ǿƛŀ ŀ {ǘǳŘŜƴǘ /ƻƴŎŜǊƴǎ 
report.  The report was routed to the student 
conduct office, the director of health services, 
ŀƴŘ WƻƘƴƴȅΩǎ ǎƻŎŎŜǊ ŎƻŀŎƘΦ 



Verse 6 

 When the student conduct office received the 
reports, the office called a meeting with the 
coach, the director of health services, the 
dorm director, and the director of 
undergraduate studies.  The group reviewed 
all incidents that had come in for Johnny and 
came up with a strategy to support Johnny.  



FINAL VERSE 
 [ŀǘŜǊ ǘƘŀǘ ŘŀȅΣ WƻƘƴƴȅ ƘŀŘ ŀ ƎŀƳŜ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭΩǎ 

soccer team. Before going on the field, the coach called 
Johnny into his office and shared with him the 
concerns about his drinking is affecting his health and 
academics.  The coach informed Johnny that he would 
not be allowed to play for the team until he completed 
an online alcohol education course.  The coach also 
ǎŀƛŘ ƘŜ ǿƻǳƭŘ ōŜ ǎǇŜŀƪƛƴƎ ǘƻ WƻƘƴƴȅΩǎ ǇǊƻŦŜǎǎƻǊǎ ŀōƻǳǘ 
his academic performance.  Johnny went back to his 
dorm to study for his exam he had the next day.  
Johnny passed the exam.  He also completed the 
alcohol education course. He returned to the soccer 
team a week later to lead them to the playoffs. 

 



Build, Assess, Respond, 
and Communicate 
(BARC): 
Facing the Cheating Problem, From 
Diagnosis to Treatment 
AZALEA M. HULBERT 
PH.D. CANDIDATE | GRADUATE RESEARCH ASSISTANT, CENTER FOR THE STUDY 
OF HIGHER EDUCATION 
THE PENNSYLVANIA STATE UNIVERSITY 



Understanding IHEs 

ά¢ƘŜ ώǘȅǇƛŎŀƭϐ ŎƻƭƭŜƎŜ ƻǊ ǳƴƛǾŜǊǎƛǘȅΦΦΦŘƻŜǎ ƴƻǘ ƪƴƻǿ 

what it is doing. Its goals are either vague or in dispute. 

Its technology is familiar but not understood. Its major 

participants wander in and out of the organization. 

These factors do not make a university a bad 

organization or a disorganized one; but they do make it 

a problem to describe, understand, and leadΦέ ό/ƻƘŜƴ ϧ 

March, 1986, p. 3, emphasis added) 
 



Understanding IHEs 

u What are we trying to 
achieve?  

u How are we trying to achieve 
it?  

u Who will work to achieve it?  



Goals 

άLa Universidad de Monterrey, como 

comunidad educativa de inspiración católica, 

forma integralmente al estudiante por medio 

de un modelo educativo personalizado y en 

un entorno intercultural de excelencia 

académica, para que se desempeñe con 

plenitud en los diferentes ámbitos de su vida y 

encuentre la trascendencia en el servicio a los 

demás; asimismo, contribuye al desarrollo del 

conocimiento y a la construcción de una 

sociedad sostenibleΦέ 



Technology 

u Technology refers to the tools we use to either 
prevent dishonesty or promote honesty.  

u Our decisions about the technology we use 
depend largely on the frame through which we 
view the academic world (Bolman & Deal, 2008). 

Structural Human Resource Symbolic 

Metaph
or 

Factory, 
machine 

Family Carnival, temple, theater 

Central 
Concept
s 

Rules, 
policies 

Needs, skills, 
relationships 

Metaphor, ritual, ceremony, 
stories, heroes 

Adapted from Bolman & Deal (2008).  



Participants 

Who is 
responsible? 

Faculty 

Administrators 

Students 

Staff (e.g., 
student 
affairs) 

Family and 
Friends 



Understanding IHEs 

u In academia, drawing attention to an issue is difficult, 
ōŜŎŀǳǎŜ ƻŦ ƳǳƭǘƛǇƭŜ ŀƴŘ ŎƻƳǇŜǘƛƴƎ ŎƭŀƛƳǎ ƻƴ ǘƘŜ ƛƴǎǘƛǘǳǘƛƻƴΩǎ 
resources and attention.  

u !ǎ ŀ ǊŜǎǳƭǘΣ ǿŜ Ƴǳǎǘ άǎǇŜƴŘ ǘƛƳŜΦΦΦǇŜǊǎƛǎǘΦΦΦ ώŀƴŘϐ ƻǾŜǊƭƻŀŘ 
ǘƘŜ ǎȅǎǘŜƳέ ό/ƻƘŜƴ ϧ aŀǊŎƘΣ мфусΣ ǇǇΦ нлт-210). To do this 
effectively, we must find (or create):  

u Partners 

u Plans 

u hǇǇƻǊǘǳƴƛǘƛŜǎ όŜΦƎΦΣ ŀ άǇƻƭƛŎȅ ǿƛƴŘƻǿΤέ ǎŜŜ YƛƴƎŘƻƴΣ 
1995). 



The BARC Framework 

(B)ui
ld 

(A)ssess 
and 

(R)espond 

(C)ommunic
ate 



Build 

u Internal partnerships:  

uIdentify faculty, staff, student, and 
administrative champions with:  

u a passion for integrity; and/or 

u the position to effectively 
communicate institutional values 
(e.g., first-year instructors, 
librarians, or student leaders).  



Build 

u External partnerships: 

u Engage actively with integrity-focused entities, 
by:  

u providing institutional and financial support to 
institutional representatives (including 
students, faculty, and staff) for conferences 
and professional development; and  

u seeking to learn from and use the tools, 
resources, and experiences of others. 



Assess 

u Conduct institution- or department-

specific assessments, that:  

uanalyze scope, frequency, and type of 
cheating; and 

uexamine academic culture (e.g., design of 
learning environment and assessments; 
see, for example, Lang, 2013 & 2014). 



Assess 

u Between 2% and 35% of students surveyed had cheated in the 
previous year.  

u Between 4% and 67% of faculty surveyed had witnessed cheating 
in the previous three years.  

u Only 22.8% of students who would 1) be likely to report an 
incident of cheating and 2) who had witnessed cheating at the 
institution actually made a report.  

u 49% of students surveyed saw institutional policies as effective.  

u 11% of faculty surveyed saw institutional policies as effective.  

u The majority of students surveyed (58%) learned about 
institutional policy from a faculty member (Mann Center, 2011).  



Respond 

u Revise and update policies and procedures.  

u /ƻƴǎƛŘŜǊ ȅƻǳǊ ƛƴǎǘƛǘǳǘƛƻƴΩǎ ǾŀƭǳŜǎΣ ƳƛǎǎƛƻƴΣ ŀƴŘ 
the unique characteristics and needs of your 
students. 

u Design policy revisions based on Bolman and 
5ŜŀƭΩǎ όнллуύ ŦǊŀƳŜǎ ς structural [regulations], 
symbolic [honor code], or human resource 
[modified honor code, low-stakes learning 
environments]. 

 



Respond 

u Create inter- and cross-disciplinary 
interventions that: 

u promote a culture of integrity; and  

u address the multiple influences on student 
behavior and intention to cheat (e.g., 
emotion, knowledge, institutional and 
cultural norms, and perceived behavioral 
control; see Ajzen, 1991). 



Respond 

uCoordinate all responses under the 
umbrella of one or two campus 
entities (e.g., the student life office).  

uRely on partnerships with champions, 
especially faculty and students, as 
both groups have particular influence.  

 



Respond 

uUtilize existing institutional 

campaigns (e.g., Valores UDEM).  

uSee what others are doing. If they 

have created an initiative you like, 

ask if they are willing to share! 

 



Communicate 

άΦΦΦǘƘǊŜŜ ǘƘƛƴƎǎ Ƴǳǎǘ ōŜ ŘƻƴŜΥ 
communicate, communicate, and 
communicate. Communicate with the 
board, communicate with the college 
community, and communicate with 
the stakeholders...[communication] 
should be complete and timely 
ώŜƳǇƘŀǎƛǎ ŀŘŘŜŘϐΦέ όCŀƴŜƭƭƛΣ мффтΣ ǇΦ 
65) 



Communicate 

uWhat should you communicate?  

uAssessment findings; 

uResponse initiatives; and 

uInstitutional values surrounding 
academic integrity.  



Communicate 

uWhy should you communicate?  

uCapture student attention; 

uConnect with external stakeholders 
(e.g., trustees);  

uEngage faculty and staff in initiatives; 
and 

uConvey institutional values. 



Communicate 

uHow should you communicate?  

uAn engaging and professional 
marketing campaign; 

uStudent newspapers; and  

uOnline (e.g., websites and social 
media). 



The BARC Framework: The 
Final Step 

(B)uil
d 

(A)ssess 
and 

(R)espond 

(C)ommuni
cate 

Be Creative! 





Be Creative! 

uTheater-based pedagogies as a tool 
for ethics education encourage:  

uauthentic analysis of issues;  

uemotional engagement; and  

urecognition of social and cultural 
cues (see Hulbert, 2015).  
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T H R E E  Q U E S T I O N S  

Learning 
Academic Integrity  



The Essential Role of Students 

Persistent Research Finding : 
Cheating rates are higher when 
students perceive cheating as 

common and approved of  by their 
peers. 



First Question 

·How can we enlist students to 
collaborate with us and each 

other in the process of building 
a culture of academic integrity 

on our campuses? 



Students Learning from Cheating 

·ñWe have no incontrovertible evidence that harsh 
penalties deter cheating.  Some surveys seems to 
suggest that they might, and some actually suggest 
the possibility that cheating happens more 
frequently on campuses with harsh penalties . . . we 
should not construct policies on cheating based on 
the notion that extremely severe penalties will deter 
it; we simply do not have the evidence to support 
that idea.ò 

   Cheating Lessons: Learning from  
   Academic Dishonesty 



Second Question 

·How can we ensure that all studentsð
including the cheating student and 
others on campusðlearn from 
incidents of academic dishonesty?  How 
can a cheating failure lead to new 
learning? 



Learning Academic Integrity  

ÅKnowledge 

ÅSkill  

ÅValue 



Cognitive Theory 

ñMemory is the residue of 
thought.ò 

     Daniel Willingham  

 

In other words, effective, long-terms 
learning requires active engagement by 

the learner. 
 



Cognitive Theory 

·ñThe only way to develop mental facility is to 
repeat the target process again and again 
and again.ò 

     Daniel Willingham  

 

 

In other words, students need repeated, 
spaced exposure to whatever we want them to 

learn. 



ñTeachingò Academic Integrity 

Student Handbooks 
Syllabus 

Statements 

Presentations at 
Orientation  

Faculty  or 
Assessment 
Reminders 

Delivering 
Content 



Vanderbilt University  



        Activity -Based Learning   at Lamar University  

Learning Academic Integrity  



Student-Led Honor Codes 

·Haverford College: ñAt Spring Plenary, there must be 
a vote by two-thirds of those present in favor of 
opening ratification of the Code. If this occurs, the 
electronic ratification system will be open the fourth 
and fifth days following Spring Plenary . . . Upon its 
ratification, we renew our commitment to the Honor 
Code and we pledge to uphold these ideals through 
the conduct of our daily lives.ò 



Student Leadership 


