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Unintended Consequences 

ÅUnintended consequences are familiar 

ÅMuch energy and effort is spent searching for the 
responsible party 

ÅThe search may end in the wrong place: although we have 
found someone to blame, the problematic consequences 
remain, or worse, they are fruitful and multiply.  
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Four Senses of Responsibility  

ÅLegal philosopher H.L.A. Hart distinguishes four senses of 
ñresponsibilityò: 

 

ÅRole-responsibility 

ÅCausal-responsibility 

ÅLiability-responsibility 

ÅCapacity-responsibility 
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Causal, Liability, and Capacity Responsibility 

ÅSenses 2 and 3,  causal and liability responsibility, are 
familiar and  intimately connected.   
ÅIn general, oneôs being responsible in the sense of 

culpability or liability presupposes a causal connection to, 
for example, a harm. This connection is similar to the 
connection between the liability and capacity senses of 
responsibility: liability presupposes capacity. 
ÅCapacity is also presupposed by obligation (ought implies 

can), which brings to mind the linkage between talk of 
responsibility in the liability sense and obligation.  These 
ideas are woven together tightly. 
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Role Responsibility 

ÅThe connection to culpability is much weaker than it is 
with the other senses of responsibilityðcausal, liability, and 
capacity. 

Årole responsibility looks to the future rather than the past.   

ÅIn what we might call the ñfirst-response mode,ò it is 
responsive to the question, ñWho is supposed to clean up 
this mess?ò while the others are responsive to a very 
different question, which directs attention to the past: 
ñWho created this mess?ò 
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Standard Responses to Unintended 
Consequences  

ÅFirst responders are in retrospective mode; their aim is to 
find the person(s) responsible, in a causal sense, for the 
mess they find.  

ÅOrdinarily, that the consequences were unintended speaks 
to the question of fault and, without fault, an ascription of 
blame or liability will fail. 

ÅSometimes, however, liability is ascribed even though the 
consequences were unintended.  That is done in cases of 
strict or vicarious liability, as well as (some) cases in which 
harms are predictable, such as with drunk driving. 
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An Alternative First Response:  
Thinking in Terms of Role Responsibility  

ÅThe question would not be ñWho created this mess?ò  

ÅRather, the question would be ñWho is supposed to clean 
up this mess?ò    

ÅThis approach is rectificatory rather than inculpatory; the 
aim is to rectify rather than assign blame.   
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Personal Rectificatory Responsibility 

ÅBasic idea: You unintentionally created this messðitôs 
yours, you own it.  Thatôs why cleaning it up is your 
responsibility. 

 

ÅThis idea straightforward.  Personal rectificatory 
responsibility, much like compensatory responsibility 
(liability), is grounded in a causal connection to an 
unwelcome state of affairs.    
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Role-based Rectificatory Responsibility  

ÅBasic idea: Even though (we) I/you did not create the 
mess, (we) I/you have to deal with it.  Itôs (our) my/your 
responsibility.  Failure to act jeopardizes the enterprise.    
ÅDoes not involve a causal connection.  
ÅIs entailed by oneôs role in an undertaking and 

commitment to its success. 
ÅIs inherently and profoundly, practical.  
ÅGiven that the undertaking is not morally repugnant, as 

for instance running a concentration camp is, the 
legitimate expectations associated with the success of the 
enterprise also have some moral force, which is why 
responsibility language is apt.  
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Three Examples of Role Rectificatory 
Responsibility 

ÅActors dealing with dropped lines or a missed cue 

 

ÅBaseball players recovering from an error in the infield 

 

ÅAn ensemble of musicians in performance coping with the 
failure of the lead guitaristôs wireless connection to his 
amplifier. 
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Role Rectificatory Responsibility: 
Three Important Features 

ÅWhat is done in dealing with the mess may be done well, 
very well, or badly 

 

ÅWhat is done is not supererogatory, rather, it is expected 

 

ÅThis expectation is the upshot of a sense of shared 
commitment and reciprocal reliance.  
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Role Recitificatory Responsibility in 
Education  

ÅFacing a mess not of their own making, for instance the 
high incidence of cheating among college students, 
teachers have a forward-looking rectificatory responsibility 
to, as it were, clean it up.   

 

ÅWhat do we know about this mess?  

 

ÅHow should we approach the task of cleanup? 
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The statistics below offer a snapshot of trends revealed in research conducted by Dr. Donald 
McCabe and the International Center for Academic Integrity (ICAI) Fall 2002 ï Spring 2015.     
 
 
                                                                                        Graduate Students           Undergraduates* 
 Number 
responding:                                                                              ~17,000                             ~71,300      
                                                                                   
 % who admit cheating on tests:                                                   17%                                   39% 
 % who admit cheating on written assignments:                           40%                                  62% 
  
 % total who admit written or test cheating:                                 43%                                  68% 
 
   
High Schools:  In McCabe's surveys of over 70,000 high school students at over 24 high schools in 
the United States, 64 percent of students admitted to cheating on a test, 58 percent admitted to 
plagiarism, and 95 percent said they participated in some form of cheating, whether it was on a test, 
plagiarism or copying homework. 
 
*Does not include first year students, code schools, and two-year schools 
 
Source: ICAI website; URL:  http:// www.academicintegrity.org/ icai/integrity-3.php 
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Cleaning Up the Mess 
Instrumental and Normative Approaches 

ÅInstrumental approach: more enforcement and imposition of 
fair and adequately severe sanctions in cases of non-compliance  
ÅMotivation based on calculations of expected punishment and 

reward 
 
ÅNormative approach: understanding of and respect for 

expectations articulated in rules and principlesðgetting clear 
about what is expected and why those expectations are 
reasonable and deserving of respect 
ÅMotivation grounded in a sense of obligation and commitment 

to values that rules and principles are meant to safeguard. 
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Developing a Culture of Integrity  

ÅTom Tylerôs research (Why People Obey the Law, 1990) 
suggests that weôre more likely to succeed in cleaning up 
the cheating mess if students recognize the ethical 
dimension of academic integrity; if they move beyond 
merely knowing that cheating is wrong to knowing why it is 
wrong.   

ÅSuppose a student asked this why question.  What can we 
provide in the way of an answer?  

ÅWe might begin by addressing a common claim, namely, 
that cheating is a victimless crime. 
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Cheating is Not a óVictimless Crimeô 

Cheating has unhappy consequences for  
 
ÅOther students, as when, for example, grading is done on a curve 
ÅEmployers and their customers or clients; they have been misled and 

believe that the cheater knows how to do the job 
Åthink, for example, about the accounting or engineering student 

who cheated his or her way through school; the employer believes 
that he/she knows how to do the job, but, in fact, he/she does 
noté.. 

ÅTheir school, if, for instance, there were a cheating scandal that 
received media attention.  Such a scandal has far reaching effects; it 
may tarnish not only the reputation of the school but that of its 
graduates, past, present and future; and with this weôre back to the 
consequences for other students. 
ÅAn additional result already on the table but not explicitly called out 

is the effect cheating has on the character of the cheater.  é.. 
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Thereôs More to Say About Why Cheating is Wrong  

ÅQuite apart from the consequences, cheating is wrong because 
it is unfair; cheaters have an unfair advantageðthey get the 
benefits of others abiding by the rules as well as the payoff of 
cheating (in, say, a high score on an exam) without bearing the 
burden (of being ñlaw abidingò) that other students carry.   

ÅCheating is unjust, because it undermines good faith efforts to 
see to it that people get what they deserve. 

ÅCheating violates student rights that arise from the implicit (if 
not explicit) social contract students are party to when they 
voluntarily become a member of the university community. 

ÅFurther, cheating thwarts aspirations for genuine excellence both for 
individuals and institutions.  
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Ethical Considerations 

 What we have said here in making the case for the wrongness 
of cheating points to three things. 

 
ÅThe damage that will be done 
ÅThe unfairness, injustice and violation of rights that 

cheating entails 
ÅThe fact that cheating thwarts aspirations to genuine 

excellence. 
 

 Considerations from three distinct ethical perspectives 
converge in support of this judgment of wrongness.  Cheating 
is wrong because it has bad consequences, violates the rights of 
others, and sets us back in our quest for excellence.  What we 
have here are three tools of ethical decision making that belong in 
anyoneôs ethical toolbox.  



Our Forward-looking Rectificatory Responsibility  

Academic dishonesty is a real problem.  
 
A way forward: letôs recognize that thereôs a mess here, and 
although we did not make it, because we are committed to the 
success of the educational enterprise, it is our responsibility to 
clean it up. 
 
Our approach should be normative as well as instrumental 
(policing, prevention, and promotion); it should emphasize the 
value commitments inherent in teaching and learning and the 
necessity to strive continually to achieve alignment of these values 
with the values that are revealed in what we do.  

(c) 2016 Daniel E. Wueste 



(c) 2016 Daniel E. Wueste 

Integrity: An Achievement and a Task 

         Stated Values     Operational 
Values          
     What we say                What we do 
 
     ñThe Talkò              ñThe Walkò 
 

 

Integrity is an achievement, but it is not an achievement in the 
same way that getting oneôs diploma or winning a trophy is an 
achievement.  These achievements involve closureðwe are done; 
the diploma goes on the wall, the trophy goes in the case.   

Integrity is an achievement without closure.  It is the project of a 
lifetime.  One way to articulate this idea is to say that it is the 
project of achieving and maintaining the coincidence of these two 
sets of values. 
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  ¢ŀƪŜ !ǿŀȅǎ Χ 

 

ÅAcademic Integrity (AI) is a problem 

ÅWhat can we do?  University, Faculty, Students 

ÅAI Culture on Campus ς Can we effect change? 
Å!L ŀǿŀǊŜƴŜǎǎΣ  ΨŀǘǘƛǘǳŘŜǎΩΣ ŀƴŘ ǇŜǊŎŜǇǘƛƻƴǎ 

ÅAssessing AI knowledge, attitudes, and intention 
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  Summary of Findings 

 

A web-based intervention made a significant difference in all 
three areas of concern ς  

 
ÅKnowledge ς increased  
ÅAttitude ς ŎƘŀƴƎŜŘ άƛƳǇǊƻǾŜƳŜƴǘέ 
ÅIntention ς changed άƛƳǇǊƻǾŜƳŜƴǘέ  
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We have a problem! 

Surveys continue to indicate that 60% - 65% of 
our students cheat  

 

(Lang* reports 65% - 82%) 

 
 

 

*Lang, James M. (2013). Cheating Lessons: Learning from Academic Dishonesty, (Harvard 
University Press, Cambridge, Massachusetts) 
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Motivation 

 
 

 

 

 

 

ÅPeople see success in their career is more important than ethics 
(Lawson 2004) 

 

 

Image collected from http://p4cdn4static.sharpschool.com/UserFiles/Servers/Server_2296256/Image/AICMaci0001.jpg 
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  Temptations for Students 

 

Åhttp://www.wetakeyourclass.com/  

 

Åhttp://www.writemypapers.org/homework-writing/  

 

Åhttp://www.allfreepapers.com/  

 

Åhttp://schoolsolver.com/  

 

Åhttp://www.homeworkmarket.com/  
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  Academic Integrity 
 

ÅWhat can we do, as faculty, to avoid AI problems in the 
class? 

 

ÅWhat do we do if we have an AI problem?  

 

ÅWhat is our responsibility as a course instructor? 
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Arkansas -- New AI Policy 

 

V Awareness and good information about process and results is 
reported back to all stakeholders 

V A clear process ς a simple step-by-step process 

V Clarity, consistency, structure, and a clear risk-reward-punishment 

V Context of the situation is considered with clear definitions. 

V Faculty reporting of an infraction is simple and not time consuming 
ς each college has an άŀŎŀŘŜƳƛŎ ƛƴǘŜƎǊƛǘȅ ƳƻƴƛǘƻǊέ to handle the 
details. 

V http:// honesty.uark.edu/index.php  
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  What Can We Do? 

 
Å Academic Integrity Policy (UA) seems to be working 

Å Syllabus Statement ς be serious & consistent 

Å ά·Cέ tƻƭƛŎȅ 

Å We are taking steps to help students become aware of academic integrity ς  
Å Letter from the Provost 

Å Freshman courses 

Å Faculty involvement  

Å Students are talking about it 
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  !ǊƪŀƴǎŀǎΩ !L tƻƭƛŎȅ 
 

ÅFaculty (buy in) 
ÅReporting made simple 

ÅOut of the hands of faculty 

ÅAcademic Integrity Monitors 

ÅIntent ŘƻŜǎ ƴƻǘ ƳŀǘǘŜǊΧ 

ÅΨtƻƛƴǘΩ ϧ {ŀƴŎǘƛƻƴ ǎȅǎǘŜƳ 

ÅFaculty/Student Board 

Å¢ŀƪŜƴ ǎŜǊƛƻǳǎƭȅ ƻƴ ŎŀƳǇǳǎ Χ 
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²Ƙŀǘ Ƙŀǎ ƘŀǇǇŜƴŜŘ ŀǘ ¦!Χ 

ÅPlagiarism/Citations 

 

ÅShared Homework when asked not to 

 

ÅCollaboration 

 

ÅFalsification  
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    .ǳǘΣ ǿŜ ŎƻǳƭŘΧ 

 

ÅBe clear to our students about what students may or may not do on 
the assignment.  Give clear instructions on the assignment, paper, 
group assignments ΧΗ 
 

ÅEducate & inform students about plagiarism, copying, sharing 
homework, academic integrity.  
 

ÅUse library resources (library web site) 
 

ÅWe can make a difference! 
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Facilitating Academic Integrity: Can we change 
the culture? 
 
Attitudes, Attitudes, Attitudes 
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  Theory of Planned Behavior 

Ajzen, I. (1991). The theory of planned behavior. Organizational 

Behavior and Human Decision Processes, 50(2), 179-211. 

/ǊƻƴŀƴΣ ¢Φ tΦΣ aǳƭƭƛƴǎΣ WΦ YΦΣ ϧ 5ƻǳƎƭŀǎΣ 5Φ 9Φ όнлмрύΦ άCǳǊǘƘŜǊ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ 
CŀŎǘƻǊǎ ǘƘŀǘ 9ȄǇƭŀƛƴ CǊŜǎƘƳŀƴ .ǳǎƛƴŜǎǎ {ǘǳŘŜƴǘǎΩ !ŎŀŘŜƳƛŎ LƴǘŜƎǊƛǘȅ LƴǘŜƴǘƛƻƴ 
ŀƴŘ .ŜƘŀǾƛƻǊΥ tƭŀƎƛŀǊƛǎƳ ŀƴŘ {ƘŀǊƛƴƎ IƻƳŜǿƻǊƪέΣ Journal of Business 
Ethics,  DOI 10.1007/s10551-015-2988-3 
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Theory of Planned Behavior ς 

- (Attitude, Subjective Norms, Moral Obligation, Perceived 

             Behavioral Control) ===> Intention ===> Behavior 

 

- Intention = f ( Attitude, SN, MO, PBC ) + Past Behavior + 

                        Gender + other variables  

- We can change attitudes, and thus, change intentions & behavior 

 

 

 

 

   Changing Attitudes 

Ajzen, I. (1991). The theory of planned behavior. Organizational 
behavior and human decision processes, 50(2), 179-211. 

/ǊƻƴŀƴΣ ¢Φ tΦΣ aǳƭƭƛƴǎΣ WΦ YΦΣ ϧ 5ƻǳƎƭŀǎΣ 5Φ 9Φ όнлмрύΦ άCǳǊǘƘŜǊ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ 
CŀŎǘƻǊǎ ǘƘŀǘ 9ȄǇƭŀƛƴ CǊŜǎƘƳŀƴ .ǳǎƛƴŜǎǎ {ǘǳŘŜƴǘǎΩ !ŎŀŘŜƳƛŎ LƴǘŜƎǊƛǘȅ LƴǘŜƴǘƛƻƴ 
ŀƴŘ .ŜƘŀǾƛƻǊΥ tƭŀƎƛŀǊƛǎƳ ŀƴŘ {ƘŀǊƛƴƎ IƻƳŜǿƻǊƪέΣ Journal of Business 
Ethics,  DOI 10.1007/s10551-015-2988-3 
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Theory of Planned Behavior (TPB) 

Ajzen, I. (1991). The theory of planned behavior. Organizational 
behavior and human decision processes, 50(2), 179-211. 

/ǊƻƴŀƴΣ ¢Φ tΦΣ aǳƭƭƛƴǎΣ WΦ YΦΣ ϧ 5ƻǳƎƭŀǎΣ 5Φ 9Φ όнлмрύΦ άCǳǊǘƘŜǊ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ 
CŀŎǘƻǊǎ ǘƘŀǘ 9ȄǇƭŀƛƴ CǊŜǎƘƳŀƴ .ǳǎƛƴŜǎǎ {ǘǳŘŜƴǘǎΩ !ŎŀŘŜƳƛŎ LƴǘŜƎǊƛǘȅ LƴǘŜƴǘƛƻƴ 
ŀƴŘ .ŜƘŀǾƛƻǊΥ tƭŀƎƛŀǊƛǎƳ ŀƴŘ {ƘŀǊƛƴƎ IƻƳŜǿƻǊƪέΣ Journal of Business 
Ethics,  DOI 10.1007/s10551-015-2988-3 

Intention & Behavior are influenced by: 

ÅAttitude ς ǇŜǊǎƻƴΩǎ ŦŜŜƭƛƴƎ ƻŦ ŦŀǾƻǊŀōƭŜƴŜǎǎ ƻǊ ǳƴŦŀǾƻǊŀōƭŜƴŜǎǎ ŦƻǊ ǘƘŜ ōŜƘŀǾƛƻǊ 

ÅSubjective Norms ς perceptions of what most people important to them think they should or 
should not do in this case 

ÅMoral Obligation ς the feeling of guilt or personal obligation to perform or not perform the 
behavior 

ÅPerceived Behavioral Control ς belief of how easy or difficult to perform the behavior 

ÅPast Behavior ς have they done this previously (high school) 
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  Model Results - Homework 

/ǊƻƴŀƴΣ ¢Φ tΦΣ aǳƭƭƛƴǎΣ WΦ YΦΣ ϧ 5ƻǳƎƭŀǎΣ 5Φ 9Φ όнлмрύΦ άCǳǊǘƘŜǊ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ CŀŎǘƻǊǎ ǘƘŀǘ 9ȄǇƭŀƛƴ CǊŜǎƘƳŀƴ .ǳǎƛƴŜǎǎ {ǘǳŘŜƴǘǎΩ Academic 
LƴǘŜƎǊƛǘȅ LƴǘŜƴǘƛƻƴ ŀƴŘ .ŜƘŀǾƛƻǊΥ tƭŀƎƛŀǊƛǎƳ ŀƴŘ {ƘŀǊƛƴƎ IƻƳŜǿƻǊƪέΣ Journal of Business Ethics,  DOI 10.1007/s10551-015-2988-3 
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AI Research  - Culture Change?  
(2011 - 2016) 

ÅCan we influence Academic Integrity ς both understanding & 
attitudes? 

Å Part of a longitudinal study since Fall 2011 using multiple groups 
ς n > 6000 students 

Å Interventions -- Online RAISE* with In-class Discussions and 
Freshman class (University Perspectives Assignment) 

* RAISE ð Raising Academic  Integrity Standards in Education  
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Study Objectives 

ÅAssess the impact of an IS intervention to gain more insights about 
the applicability of the RAISE intervention 
 

ÅResearch question: Can an intervention ŎƘŀƴƎŜ ǎǘǳŘŜƴǘǎΩ !L 
knowledge, violation intention, and attitude towards cheating? 
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Knowledge 

In the context of AI violation, knowledge ǊŜŦŜǊǎ ǘƻ ŀ ǎǘǳŘŜƴǘΩǎ 
understanding of academic integrity and being able to 
differentiate acceptable and ethical behavior from 
unacceptable and unethical behavior in academia.  
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Attitude 

Attitude άǊŜŦŜǊǎ ǘƻ ǘƘŜ ŘŜƎǊŜŜ ǘƻ ǿƘƛŎƘ ŀ ǇŜǊǎƻƴ Ƙŀǎ ŀ 
favorable or unfavorable evaluation or appraisal of the 
ōŜƘŀǾƛƻǊ ƛƴ ǉǳŜǎǘƛƻƴέ ό!ƧȊŜƴ мффмύΦ Attitude toward 
ŀŎŀŘŜƳƛŎ ƛƴǘŜƎǊƛǘȅΧΦ 
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Intention 

IntentionΣ ǊŜŦŜǊǎ ǘƻ άǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ƛƴǘŜƴǘƛƻƴ ǘƻ ǇŜǊŦƻǊƳ ŀ 
given ōŜƘŀǾƛƻǊέ ό!ƧȊŜƴ мффмύΦ LƴǘŜƴǘƛƻƴ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ !L 
Ǿƛƻƭŀǘƛƻƴ ǊŜŦŜǊǎ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ƛƴǘŜƴǘƛƻƴ ǘƻ ŎƻƳƳƛǘ ŀƴ AI 
violation in future.  
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Intervention: RAISE 

Å RAISE - A web-based interactive training program that is designed to 
ŜƴƘŀƴŎŜ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ƛƴǘŜƎǊƛǘȅ ƪƴƻǿƭŜŘƎŜΣ ŎƘŀƴƎŜ ŀǘǘƛǘǳŘŜ 
towards violation, and reduce intention to violate academic integrity 
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IS Intervention: RAISE 
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IS Intervention: RAISE 

 

 

  

ÂThe Raise System  

Â Raising Academic  Integrity  Standards in Education  
 

Â This on -line service Includes:  
 

 

Â Flash animation voice over training module 

 

Â 5 sections -  general information, unauthorized collaboration, 

plagiarism & copyright, decision-making and technology 

 

Â Randomly generated testing after each section with feedback on 

testing 
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/ŀƴ ǿŜ ƳŀƪŜ ŀ ŘƛŦŦŜǊŜƴŎŜ ΧΚ 

Freshmen ς RAISE* in 1st Year Experience Courses 
  

Å Plagiarism ς they simply do not know 

Å Iƻǿ ƳǳŎƘ Ŏŀƴ ΨƳƻƳΩ ǿǊƛǘŜ όƴƻǘ ǿǊƛǘŜύΚ 

Å Sharing Homework/Working together on individual assignments ς 
change their attitudes 

Å Using RAISE* to make a difference  
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Intervention: RAISE 

ÅApproximately an hour 

ÅModules are sequentially placed 

ÅMust successfully pass the test at the end of each module to 
move to the next module. 
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Knowledge: True/False - Dimensions 

Å15 questions ς 4 dimensions 

 
ÅUnderstanding citations 
ÅUnderstanding university policies - transitioning 
ÅΨ[ŜŀǊƴƛƴƎ ǘƘŜ ǊƻǇŜǎΩ ƛƴ ŎƻƭƭŜƎŜ ς serious violations 
ÅΨ[ŜŀǊƴƛƴƎ ǘƘŜ ǊƻǇŜǎΩ ƛƴ ŎƻƭƭŜƎŜ ς less than serious violations  
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             Survey Results 
    Pre ς Post RAISE - Post Lecture 

Academic Integrity True/False Quiz Results  (Pre-Post-Post) 

T1: PRE T2: Post-RAISE* T3: Post-Discuss 

2013 Total (602) 86.8% 91.7%**  94.4%**  

2013 ENGR (391) 86.8% 92.3%**  94.5%**  

2013 Business (211) 86.1% 90.5%**  94.2%**  

** significantly different from Pre (p < .001)  
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Academic Integrity True/False Quiz Results  (Pre-Post-Post) 

T1: PRE T2: Post-RAISE* T3: Post-Discuss 

2014 Business (295) 86.1% 90.7%**  90.8%**  

2015 Business (31) 90.3% 94.1%**  -- 

2016 Biology (540) 88.1% 91.5%**  -- 

** significantly different from Pre (p < .001)  
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             Survey Results 
    Pre ς Post RAISE - Post Lecture 



Attitude Changes: UA (Fall 2015) 
Pre vs. Post 

* All changes were Statistically Significant 

Questions  
(Scale 1 to 7) RAISE Intervention * 

!ŎŀŘŜƳƛŎ LƴǘŜƎǊƛǘȅ !ǘǘƛǘǳŘŜǎΥ L ŦŜŜƭ ǘƘŀǘ Χ Pre Post Change 

Cheating on in-class exams/tests 6.31 6.60 4.6% 

Cheating on homework assignments 5.57 6.30 13.1% 

Copying from another's homework 5.52 6.21 12.5% 

Inappropriate sharing of homework 5.61 6.27 11.8% 

Working with others outside class when asked not to 5.50 6.21 12.9% 

{ƘŀǊƛƴƎ ƻƴŜΩǎ ǿƻǊƪ ǿƘŜƴ ŀǎƪŜŘ ƴƻǘ ǘƻ 5.80 6.33 9.1% 
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Attitude Changes: UA (Fall 2016) 
Pre vs. Post 

* All changes were Statistically Significant 

Questions  
(Scale 1 to 7) RAISE Intervention * 

!ŎŀŘŜƳƛŎ LƴǘŜƎǊƛǘȅ !ǘǘƛǘǳŘŜǎΥ L ŦŜŜƭ ǘƘŀǘ Χ Pre Post Change 

Cheating on in-class exams/tests 6.40 6.75 5.6% 

Cheating on homework assignments 5.67 6.46 14.0% 

Copying from another's homework 5.62 6.41 14.0% 

Inappropriate sharing of homework 5.67 6.42 13.2% 

Working with others outside class when asked not to 5.52 6.36 15.2% 

{ƘŀǊƛƴƎ ƻƴŜΩǎ ǿƻǊƪ ǿƘŜƴ ŀǎƪŜŘ ƴƻǘ ǘƻ 5.81 6.48 11.5% 
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Recommendations 

*RAISE* is effective in increasing awareness about 
academic integrity; there is no significant difference 
between their impact on students by increasing 
awareness (knowledge) & changing attitudes towards 
cheating & homework.  

 

*Classroom Discussions Equally Effective 
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What else might influence AI? 
 

What about our International Students & their 
Culture? 
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  Possibilities 

Å Other effects ς  
Á High School,  

Á GPA,  

Á Gender,  

Á Campus communities 

Á Technology 

Á Culture 
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  Discussion ς Your Thoughts? 

 

 

ÅHow is Technology impacting Academic Integrity issues in 
your institution?  
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Thank you very much for your 
interest, participation, and 

support! 
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  Model Results - Plagiarism 

/ǊƻƴŀƴΣ ¢Φ tΦΣ aǳƭƭƛƴǎΣ WΦ YΦΣ ϧ 5ƻǳƎƭŀǎΣ 5Φ 9Φ όнлмрύΦ άCǳǊǘƘŜǊ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ CŀŎǘƻǊǎ ǘƘŀǘ 9ȄǇƭŀƛƴ CǊŜǎƘƳŀƴ .ǳǎƛƴŜǎǎ {ǘǳŘŜƴǘǎΩ Academic 
LƴǘŜƎǊƛǘȅ LƴǘŜƴǘƛƻƴ ŀƴŘ .ŜƘŀǾƛƻǊΥ tƭŀƎƛŀǊƛǎƳ ŀƴŘ {ƘŀǊƛƴƎ IƻƳŜǿƻǊƪέΣ Journal of Business Ethics,  DOI 10.1007/s10551-015-2988-3 
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  Model Results ς International University 
    TPB-Culture AI Violation Model 
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Where is the                               

University of  Central Florida?  



Expectations,      Standards, 

Beliefs, Principles 

Building a Campus of  Integrity  



Choose to Join a Community 
 

Bring Our     

Personal Values        and Adopt the    

            ñOrganizationsò                    

                Values 

Building a Campus of  Integrity  



Universidad De Monterrey 

berespectful      besensitive 

befair         betranscendental 

befree        behelpful 

besocially responsible   befraternal  

bedignified      behard-working 

betruthful        beupright  

bepeaceful 

beplural  

 

 
 

 

 

 

 

 

 

 

Building a Campus of  Integrity  



University of Central Florida  
 

Integrity  ï I will practice and defend academic and                                                  

personal honesty 

Scholarship ï I will cherish and honor learning as a                                          

fundamental purpose of my membership in the                                                             UCF 

community 

Community ï I will promote an open and supportive                                              campus 

environment by respecting the rights and                                               contributions of 

every individual 

Creativity  ï I use my talents to enrich the human                                                       

experience 

Excellence ï I will strive towards the highest standards                                                                                 

of performance in any endeavor I undertake  
 

 

 

 

 

 

 

 

Building a Campus of  Integrity  



Establish Campus Values 

 

Demonstrate Values by Campus Community 

(students, staff, faculty, administration) 

 

Honor Those Who Demonstrate Campus Values 

 

Consequences For Those Who Choose Not To 

(Code of Conduct) 
 

 

 

 

 

 

 

 

Building a Campus of  Integrity  





Students & Faculty                        need 

to communicate      with each 

other 

Building a Campus of  Integrity  



ÅNeed an opportunity to evaluate oneôs learning and skill set at 

a given point in time 

ÅProvide authentic feedback ï strengths & areas of 

improvement 

ÅDemonstrates skills associated with critical thinking, problem-

solving, decision making, personal value choices, 

establishment of a moral compass  
 

 

ñHigher education and society benefit when colleges and universities have standards of integrity that 

provide the foundation for a vibrant academic life, promote scientific progress,                 and prepare 

students for responsible citizenship.ò 

International Center for Academic Integrity, The Fundamental Values of Academic Integrity 

October 1999 

Why is Demonstrating                                   Academic 

Integrity Importanté 



Things Professors Canõt Assign a Grade To 

But We Know It When We See It  

Manners  

Morals  

Respect  

Character  

Trust  

Patience  

Integrity  

Common Sense  
 

 

 





Establishing Classroom Values of: 

ÅHonesty & Trust 

ÅFairness 

ÅRespect 

ÅResponsibility 

Demonstrating Values: 

ÅDoing Oneôs Own Work  

ÅAsking for Help When Needed 

ÅProfessional Communication 

ÅTurning Assignments In On Time 

 

 

 

 

 

 

 

 

 

 

Expectations & Demonstrations  



Å Instructions for Papers and Projects (Collaboration) 

ï Clearly Define Individual Work vs. Collaboration with Others in the Class 

ï Clearly Define Original Thought vs. Use of Research 

ÅWhen Returning Graded Work 

ïWhat does this grade means in relation to the bigger picture of the final grade? 

ï Be prepared for student response - ñCan I still get an A?ò 

Å Before an Exam 

ï Mentally preparing students for the exam ï Reality/Motivation/Expectations 

ï How do you assess (grade) exams? 

ïWhat does this grade means in relation to the bigger picture of the final grade? 

Å Policy Regarding Late Work 

ï How to communicate with about turning in late work / What will you think? 

ï Be prepared for student response - ñAt least I turned in something!ò 

 

 

 

Timely Conversations on                         

Academic Integrity - Professors  



Critical Analysis of  a Grade - Students  

ÅReview the course syllabus ï Grading Policy & Philosophy 
 

ÅHow much was this grade worth?  (point value / semester %) 
 

ÅDoes the Professor drop the lowest grade? 
 

ÅAre there extra credit opportunities? 
 

ÅWhat grades are still remaining to be earned?   
 

ÅWhat are all of your other grades in the course?                          

(just a one time oops?) 
 

üWhat was your approach to the                                          

assignment/exam? 

 
 

 





Å ά¢ƘŜ DƛŦǘǎ ƻŦ LƳǇŜǊŦŜŎǘƛƻƴέ Brene Brown, Ph.D., L.M.S.W. 

 Let Dƻ ƻŦ ²Ƙƻ ¸ƻǳ ¢Ƙƛƴƪ ¸ƻǳΩǊŜ {ǳǇǇƻǎŜŘ ǘƻ .Ŝ and Embrace Who You Are.  Your  Guide to 
a Wholehearted Life  

Å άDŜƴŜǊŀǘƛƻƴ ƻƴ ŀ ¢ƛƎƘǘǊƻǇŜέ Arthur Levine & Diane R. Dean 

 A tƻǊǘǊŀƛǘ ƻŦ ¢ƻŘŀȅΩǎ /ƻƭƭŜƎŜ {ǘǳŘŜƴǘ  

Å ά¢ƘŜ όIƻƴŜǎǘύ ¢ǊǳǘƘ !ōƻǳǘ 5ƛǎƘƻƴŜǎǘȅέ Dan Ariely 

 How We Lie to Everyone ς Especially Ourselves  

Å άtǊŜŘƛŎǘŀōƭȅ LǊǊŀǘƛƻƴŀƭέ Dan Ariely 

 The Hidden Forces that Shape Our Decisions 

Å ά¢ƘŜ wƻŀŘ ǘƻ /ƘŀǊŀŎǘŜǊέ David Brooks 

Å ά/ƘŜŀǘƛƴƎ [Ŝǎǎƻƴǎέ James M. Lang 

 Learning from Academic Dishonesty  

Å άмл-10-мл 5ŜŎƛǎƛƻƴ aŀƪƛƴƎ aƻŘŜƭέ {ǳȊȅ ²ŜƭŎƘ  

Å Ethics Unwrapped ς Youtube Video Series 

 University of Texas, McCombs School of Business  

 

 

 

Readings on Associated with Integrity  



Elmi Salazar Baez 

& 

Universidad De Monterrey 

An experience I will never forget! 
 

 



Percepción y actitudes de 

estudiantes universitarios 

sobre honestidad académica  



Contexto y objetivos  

ÅDesarrollar una cultura  de honestidad académica, 

coherente con los valores que promovemos. 

 
ÅFortalecer la percepción  de la comunidad  en cuanto a 

exigencia y calidad académica.   

 
ÅAbordar la problemática de manera sistémica , con 

claridad y homogeneidad. 

 



Estudio de percepción y actitudes  

 

1. Percepción sobre el tópico en la institución. 
 

2. Percepción sobre el tópico en general. 
 

3. Actitudes. 
 

4. Situaciones hipotéticas.  

 



1. PERCEPCIÓN SOBRE EL TÓPICO EN LA 

INSTITUCIÓN 



MÉXICO 



Los valores de esta Universidad promueven una cultura de honestidad 

académica:  

 

3.1%
0.0%

9.3%

46.4%

41.2%

Totalmente en
desacuerdo

En desacuerdo Ni de acuerdo De acuerdo Totalmente de
acuerdo



En tu carrera existe una sólida cultura de integridad académica entre el 

alumnado:  

2.1%

9.3%

22.7%

45.4%

20.6%

Totalmente en
desacuerdo

En desacuerdo Ni de acuerdo De acuerdo Totalmente de
acuerdo



Mis profesores detectan si algún alumno hizo plagio, copió en un 

examen o utiliza trabajos de compañeros de otros semestres:  

2.1%
5.2%

20.6%

36.1% 36.1%

Totalmente en
desacuerdo

En desacuerdo Ni de acuerdo De acuerdo Totalmente de
acuerdo



Mis profesores son un ejemplo de honestidad académica y lo 

demuestran en su práctica docente:  

1.0%
3.1%

7.2%

46.4%
42.3%

Totalmente en
desacuerdo

En desacuerdo Ni de acuerdo De acuerdo Totalmente de
acuerdo



ESPAÑA 



En la Facultad donde estudio hay valores y reglas claras y 

oportunamente comunicadas a los estudiantes que favorecen la 

honestidad académica  

 

1.15% 

8.05% 

14.94% 

28.74% 
31.03% 

9.20% 
6.90% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



Mis profesores son un ejemplo de honestidad académica y lo 

demuestran en su práctica docente  

2.30% 

4.60% 

22.99% 

26.44% 

29.89% 

10.34% 

3.45% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



En mi carrera existe una sólida cultura de honestidad  

académica entre el alumnado  

1.2% 

15.1% 

19.8% 

23.3% 

25.6% 

10.5% 

4.7% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



Si uso chuleta (acordeón) en un examen es probable que el profesor se 

dé cuenta  

4.6% 

12.1% 

24.3% 
23.1% 

5.8% 

15.0% 15.0% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



Si hago ţcopiar y pegarŤ en un trabajo es probable que el  

profesor se dé cuenta  

2.3% 

8.0% 

10.3% 

13.8% 

20.7% 

23.0% 
21.8% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



CONCLUSIONES 

ÅResultados positivos en términos generales. 

 

ÅDiferencia entre ambos estudios.  



2. PERCEPCIÓN SOBRE EL TÓPICO EN 

GENERAL 

 

3. ACTITUDES 



MÉXICO 



Es normal que alguien use acordeón durante un examen:  

45.4%
43.3%

6.2%
4.1%

1.0%

Totalmente en
desacuerdo

En desacuerdo Ni de acuerdo De acuerdo Totalmente de
acuerdo



Es normal que alguien haga copy/paste, o use referencias sin citarlas, en 

un trabajo:  

16.5%

28.9% 27.8%

22.7%

4.1%

Totalmente en
desacuerdo

En desacuerdo Ni de acuerdo De acuerdo Totalmente de
acuerdo



Acciones que TÚ has realizado en al menos una ocasión :  

 
Alumnos Acción

53
Utilizar frases o párrafos de una fuente de referencia 

sin la atribución y cita adecuada. 

38 Inventar citas en un trabajo, o agregar citas que no use.

24 Copiar de otro alumno durante un examen.

23
Permitir que pongan tu nombre en un equipo de 

trabajo en el que no participaste. 

21
¦ǘƛƭƛȊŀǊ ŀǇƻȅƻ ƴƻ ŀǳǘƻǊƛȊŀŘƻ όŀŎƻǊŘŜƽƴΣ ŎŜƭǳƭŀǊΧύ 

durante un examen.

20

Haber sabido del robo o copia de un examen previo a 

la realización del mismo (sin que haya caído en mis 

manos) y no haber dicho nada al profesor u otra 

autoridad de la universidad.

13
Ponerte de acuerdo para que alguien más firme por ti 

en algún evento o examen.

10
Entregar el trabajo (ya sea completo o parte del 

mismo) de alguien más como propio. 

7
Alterar una respuesta en un examen ya calificado y 

entregarlo de nuevo para que mejore mi calificación. 

5
Organizar, o haber sido participe, en el robo o copia de 

un examen previo a la realización del mismo. 



Acciones, ordenadas del 1 al 10 de acuerdo al nivel de  

gravedad 1 la menos grave y 10 la más grave  (se mencionan las  

2 más graves y las 2 menos graves)  

10. Organizar, o haber sido 
participe, en el robo o copia 
de un examen previo a la 
realización del mismo.  

9. Haber sabido del robo o 
copia de un examen previo 
a la realización del mismo 
(sin que haya caído en mis 
manos) y no haber dicho 
nada al profesor u otra 
autoridad de la universidad. 

Más 
grave 

1. Utilizar frases o párrafos 
de una fuente de 
referencia sin la atribución 
y cita adecuada.  

2. Permitir que pongan tu 
nombre en un equipo de 
trabajo en el que no 
participaste.  

Menos 
grave 



ESPAÑA 



Es común que los estudiantes usen o lleven chuleta (acordeón)  

 a un examen  

18.4% 

23.0% 

18.4% 18.4% 

9.2% 

6.9% 
5.7% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



Es comùn que se haga ţcopiar y pegarŤ de internet al hacer un trabajo 

para la carrera  

12.9% 

20.0% 20.0% 

17.6% 

21.2% 

7.1% 

1.2% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



 Usar chuleta (acordeón) en un examen o hacer ţcopiar y pegarŤ  

en un trabajo es cometer una falta grave  

0.0% 
2.3% 

4.6% 

13.8% 

18.4% 

21.8% 

39.1% 

1
Totalmente en

desacuerdo

2 3 4 5 6 7
Totalmente de

acuerdo



 Si un profesor me descubre usando chuleta en un examen o detecta 

que hice ţcopiar y pegarŤ en un trabajo considero que la consecuencia 

debería ser:  

75.6% 

19.8% 

1.2% 
3.5% 

Suspender el examen o
trabajo

Suspender la asignaturaMi expulsión temporal o
definitiva de la

Universidad

Otra, ¿cuál?



Acciones de deshonestidad académica que TÚ has realizado  

en al menos una ocasión  

Alumnos Acción

192 Permitir que un compañero copie de mi examen.

164 Utilizar frases o párrafos de un texto que no es de mi autoría sin citarlo.

148 Copiar de otro alumno durante un examen.

101 ¦ǘƛƭƛȊŀǊ ŀǇƻȅƻ ƴƻ ŀǳǘƻǊƛȊŀŘƻ όŎƘǳƭŜǘŀΣ ǘŜƭŞŦƻƴƻ ƳƽǾƛƭΧύ ŘǳǊŀƴǘŜ ǳƴ ŜȄŀƳŜƴΦ

89
Reciclar un trabajo propio (entregar un trabajo que ya había usado para 

otra asignatura u otro año).

88 Inventar citas en un trabajo o agregar citas que no usé.

67
Permitir que pongan mi nombre en un equipo de trabajo en el que no 

participé. 

55
Entregar un trabajo (ya sea completo o parte del mismo) de alguien más 

como propio. 

3
Organizar, o haber sido participe, en el robo o copia de un examen previo a 

la realización del mismo. 



Acciones de deshonestidad académica que consideras  

probable que TUS COMPAÑEROS hayan realizado en al menos una 

ocasión  

Alumnos Acción

308 Copiar de otro alumno durante un examen.

273 ¦ǘƛƭƛȊŀǊ ŀǇƻȅƻ ƴƻ ŀǳǘƻǊƛȊŀŘƻ όŎƘǳƭŜǘŀΣ ǘŜƭŞŦƻƴƻ ƳƽǾƛƭΧύ ŘǳǊŀƴǘŜ ǳƴ ŜȄŀƳŜƴΦ

271 Permitir que un compañero copie de mi examen.

216 Util izar frases o párrafos de un texto que no es de mi autoría sin citarlo.

213
Permitir que pongan mi nombre en un equipo de trabajo en el que no 

participé. 

180
Entregar un trabajo (ya sea completo o parte del mismo) de alguien más 

como propio. 

171
Reciclar un trabajo propio (entregar un trabajo que ya había usado para 

otra asignatura u otro año).

160 Inventar citas en un trabajo o agregar citas que no usé.

33
Organizar, o haber sido participe, en el robo o copia de un examen previo a 

la realización del mismo. 



De acuerdo al nivel de gravedad que consideras que tienen,  

siendo 1 la más grave y 9 la menos grave (se mencionan las  

2 más y las 2 menos graves)  

1. Organizar, o haber 
sido participe, en el 
robo o copia de un 
examen previo a la 
realización del mismo.  

2. Utilizar apoyo no 
autorizado (chuleta, 
teléfono móvilΧ) 
durante un examen. 

Más 
grave 8. Permitir que 

pongan mi nombre 
en un equipo de 
trabajo en el que no 
participé.  

9. Utilizar frases o 
párrafos de un texto 
que no es de mi 
autoría sin citarlo. 

Menos 
grave 



CONCLUSIONES 

ÅLa deshonestidad relacionada con exámenes es más 

grave que la relacionada con trabajos y tareas. 

 

ÅIncoherencia entre acciones realizadas declaradas y 

percepción de acciones realizadas por compañeros.  

 

ÅHay incoherencia entre la consideración de gravedad y la 

propuesta de consecuencia.  

 



4. SITUACIONES HIPOTÉTICAS 



MÉXICO 



Imagina que, durante un examen, hay una pregunta de la que  

no sabes la respuesta y tienes a la vista la respuesta de tu compañero 

de adelante, ¿aprovecharías la situación para copiar la respuesta de tu 

compañero?  

24.0%

29.2%

46.9%

Sí No Tal vez



Un día, al salir de clase, eres el último en abandonar el salón y 

descubres que el profesor dejó olvidado el examen final sobre el 

escritorio del salón, ¿qué harías?  

74.0%

16.7%

9.4%

Buscas al profesor para 
regresarle el examen sin 

verlo, copiarlo, 
ŦƻǘƻƎǊŀŦƛŀǊƭƻΧ

Aprovechas para copiar o
fotografiar el examen solo

para ti, sin avisar a tus
compañeros.

Aprovechas para copiar o
fotografiar el examen y lo

compartes con tus
compañeros.



La noche antes de un examen estás desesperado porque crees que no 

lograste estudiar lo suficiente, ¿prepararías un acordeón para usarlo si 

tuvieras la oportunidad?  

9.4%

67.7%

22.9%

Sí No Tal vez



Estás angustiado porque tienes que entregar un trabajo al día siguiente 

y aún te falta mucho para terminarlo,  

¿harías copy  paste de algún texto o trabajo que consideras que el 

profesor no va a descubrir?  

25.8%

36.1%
38.1%

Sí No Tal vez



ESPAÑA 



Durante un examen hay una pregunta de la que no sabes la respuesta y 

tienes a la vista el examen de un compañero, siendo muy probable que 

nadie se dé cuenta, ¿aprovecharías la situación para copiar la 

respuesta?  

84.9% 

15.1% 

Sí No



La noche antes de un examen muy importante estás desesperado 

porque crees que no lograste estudiar lo suficiente, ¿prepararías una 

chuleta para usarla si tuvieras la oportunidad?  

30.2% 

69.8% 

Sí No



Estás angustiado porque tienes que entregar un trabajo al día  

siguiente y aùn te falta mucho para terminarlo, ¾harìas ţcopiar y pegarŤ 

de algún texto o trabajo que consideras que el profesor no va a 

descubrir?  

68.6% 

31.4% 

Sí No



Un día al salir de clase eres el último en dejar el salón y descubres que 

el profesor dejó olvidado el examen final, ¿qué harías?  

20.0% 

34.1% 

45.9% 

Buscas al profesor para
regresarle el examen sin verlo,
copiarlo o fotografiarlo.

Aprovechas para revisar, copiar
o fotografiar el examen solo
para ti, sin avisar a tus
compañeros.

Aprovechas para revisar, copiar
o fotografiar el examen y lo
compartes con tus compañeros



CONCLUSIONES 

Å¿La ocasión hace al ladrón? 

 

ÅDiferencias entre ambos estudios. 



Dale valor a tu título  





   Propuesta alumnas de Diseño: 

 

 
 



 

¡MUCHAS GRACIAS!  

 

Jose  Rodrigo Pozón López  
 

jose.pozon@anahuac.mx 

jrpozon@yahoo.es 

5628 8800, ext. 256 



Semillas de 

INTEGRIDAD 
INSTITUTO REGIOMONTANO CUMBRES 



SAN JUAN  
BAUTISTA  
DE LA SALLE 








































































































































































































































































































































































































